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ABSTRACT: This conference proceedings paper explores various career development theories and their 
application to graduate employment. In particular, it examines Holland’s Theory of Career Choice; Super’s 
Developmental Self-Concept Theory; Krumboltz’s Social Learning Theory of Career Decision Making; Savickas’ 
Career Construction Theory; Lent, Brown, and Hackett’s Social Cognitive Career Theory; Bridges’ Transition 
Model; and John P. Gati’s work on the role of educators in career counseling. These theories provide 
frameworks for understanding how graduates can navigate the job market and develop satisfying career paths. 
This paper further emphasizes the need for educators to take on the role of career counselors and the 
importance of being trained to offer necessary guidance for career transitions after graduation. It also 
discusses Donald Super’s work on the importance of training educators in career development and John P. 
Gati's work in career counseling and decision making. 
 
 
 

INTRODUCTION 

Navigating the job market after graduation 
can be a daunting task for many students. 
Having someone trained to provide guidance 
can prove to be especially valuable in places 
where career centers or government 
agencies are limited. When 
educators/teachers undertake the roles of 
career counselors, students benefit from 
understanding career development theories 
and acquire valuable insights and strategies 
to make informed career choices. This paper 
examines several prominent career 
development theories and their relevance to 
graduate employment. These include 
Holland’s Theory of Career Choice; Super’s 
Developmental Self-Concept Theory; 
Krumboltz’s Social Learning Theory of Career 
Decision Making (SLTCDM); Savickas’ Career 
Construction Theory; Lent, Brown, and 

Hackett’s Social Cognitive Career Theory 
(SCCT); and Bridges’ Transition Model. Finally, 
it discusses John P. Gati’s perspective on the 
role of educators in career counseling. 

Holland’s Theory of Career Choice 
(RIASEC) 

Holland’s Theory of Career Choice posits 
that people and work environments can be 
classified into six types: realistic, 
investigative, artistic, social, enterprising, 
and conventional (Holland, 1997). This 
framework, which can be administered 
through a series of questions, help graduates 
identify career paths that align with their 
personalities and interests, potentially 
leading to greater job satisfaction and 
success. When one enjoys the work they do, 
they are motivated and thus experience 
better job satisfaction—as evidenced by 
Herzberg’s Motivation to Work theory.  
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Super’s Developmental Self-Concept 
Theory 

Super’s theory emphasizes that career 
development is a lifelong process that 
evolves with self-concept. Self-concept is an 
individual's perception of their own abilities, 
traits, and identities. The theory consists of 
five life stages: growth, exploration, 
establishment, maintenance, and 
disengagement. Each stage represents a 
different phase of an individual's career 
journey and is characterized by distinct 
developmental tasks and challenges. For 
instance, the growth stage involves 
developing a sense of self and awareness of 
the world of work, while the exploration stage 
focuses on attempting various tasks and 
making tentative career choices. 
Understanding these stages helps career 
counselors and educators support 
individuals in making informed decisions 
that align with their evolving self-concept. 
Aligning with self-concept is crucial because 
it ensures that individuals choose careers 
resonating with their true identities, leading 
to greater job satisfaction, motivation, and 
well-being. This alignment promotes a sense 
of purpose, reduces stress, and enhances 
both productivity and career success.  

Krumboltz’s Social Learning Theory of 
Career Decision Making 

This theory suggests that career choices 
are influenced by learning experiences, 
environmental conditions, genetic 
influences, and task-approach skills. These 
factors interact dynamically throughout an 
individual's life, shaping their career 
trajectories. Schools serve as ideal means 
for acquiring these learning experiences. In 
educational settings, students have the 
opportunity to acquire not only academic 
knowledge but also essential soft skills and 
practical competencies needed for 

workplace success. By integrating 
experiential learning opportunities and 
career exploration activities into the 
curriculum, educators can empower 
students to make informed career decisions 
that align with their personal strengths, 
interests, and values. This approach equips 
graduates with the adaptability and 
resilience needed to thrive in an ever-
evolving job market. 

Educators and career counselors play a 
crucial role in guiding students through the 
career-decision-making process by providing 
mentorship, facilitating self-reflection, and 
offering practical advice. By fostering a 
supportive learning environment that 
encourages exploration and experimentation, 
educational institutions can help students 
gain confidence in their abilities and clarify 
their career goals. Additionally, educators 
can collaborate with industry partners to 
expose students to real-world challenges 
and opportunities, bridging the gap between 
academic learning and professional practice. 
By applying the principles of the SLTCDM, 
educational institutions can empower 
students to navigate their career journeys 
with confidence, leveraging their learning 
experiences to achieve long-term success 
and fulfillment in their chosen fields. 

Savickas’ Career Construction Theory  
Savickas’ theory focuses on how 

individuals shape their careers by making 
meaningful choices and integrating their 
experiences into a coherent life narrative. 
Graduates can use narrative techniques to 
understand their career aspirations and 
construct a career path that reflects their 
personal story and goals.  

According to Savickas’ theory, teachers 
can support students' growth by fostering 
environments conducive to self-reflection 
and narrative exploration. By incorporating 
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activities such as journaling, storytelling, and 
reflective writing into the curriculum, 
educators can encourage students to 
explore their values, interests, and life 
experiences. Additionally, teachers can 
facilitate discussions that help students 
connect their academic learning with their 
personal and career aspirations, providing 
them with opportunities to articulate their 
goals and aspirations. Through mentorship 
and guidance, educators can empower 
students to construct meaningful career 
narratives that align with their unique 
strengths and aspirations. 

Lent, Brown, and Hackett’s Social 
Cognitive Career Theory 

The SCCT emphasizes the importance of 
self-efficacy, outcome expectations, and 
personal goals in shaping individuals' career 
development trajectories. These concepts 
may already be familiar to teachers in 
contemporary educational settings. 
Graduates can cultivate belief in their 
capabilities (self-efficacy) and establish 
realistic career objectives based on 
anticipated outcomes, thereby improving 
their job search effectiveness and overall 
career satisfaction. However, it is crucial to 
have trained professionals who can provide 
guidance to graduates in setting their 
expected outcomes and realistic career 
goals. In regions with a favorable economic 
outlook, graduates can rely on market trend 
analyses and insights to align their career 
aspirations. Conversely, in areas with limited 
opportunities, graduates may turn to their 
mentors and teachers to explore alternative 
paths, think innovatively, and identify 
opportunities in emerging sectors such as gig 
work or entrepreneurship. 

According to the SCCT, individuals' career 
decisions are influenced by their self-beliefs, 
expectations of future outcomes, and 

personal aspirations. Self-efficacy, in 
particular, plays a central role in shaping 
individuals' career behaviors and choices. By 
helping students develop confidence in their 
abilities and set achievable goals, teachers 
can empower them to navigate the 
complexities of the job market and pursue 
fulfilling career paths. Additionally, teachers 
can provide guidance and support in 
exploring alternative career options and 
adapting to changing economic landscapes, 
ensuring that graduates are equipped with 
the skills and resilience needed to succeed 
in their chosen fields. 

Bridges’ Transition Model  
Bridges’ Transition Model distinguishes 

between change and transition. According to 
Bridges, change is situational and external, 
such as a new job or relocation to a new city. 
Transition, however, is an internal, 
psychological process that individuals go 
through as they adapt to change. Key 
components of the model include the 
sectors of new beginning (characterized by 
acceptance and energy toward the new 
change), neutral zone (the intermediate 
phase wherein the old has been left behind 
but the new is not yet fully operational), and 
ending (a period of closure and release from 
the past).  

Individuals may experience emotions 
such as fear, denial, anger, sadness, 
disorientation, frustration, and uncertainty. 
Educators and career counselors can 
support graduates by helping them articulate 
and process their feelings about leaving their 
academic environment and entering the 
workforce. 

John P. Gati’s Work on the Role of 
Educators in Career Counseling 

Gati recognized that government 
programs and policies often fail to provide 
comprehensive career guidance to all 
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students, especially as they transition from 
students to working professionals. 

Gati suggests that these gaps necessitate 
the involvement of educators who are trained 
to take on the role of career counselors. Gati 
emphasizes the importance of equipping 
teachers with the skills and knowledge 
necessary to provide effective career 
counseling. 

Furthermore, Gati advocates for 
professional development programs focused 
on career-decision-making processes and 
tools. 

According to Gati, educators should be 
trained in using structured frameworks and 
tools to assist students in making informed 
career decisions. 

Gati’s research includes the use of 
computerized career guidance systems and 
decision-making tools/assessments that can 
be integrated into educational settings. 

CONCLUSION 

Career development theories offer a 
robust framework for comprehending and 
navigating the complexities of the job market. 
By applying these theories, graduates can 
make informed decisions, find fulfilling 
careers, and attain long-term professional 
success. Future research should explore 
adapting these theories to address the 
requirements of the evolving job market. 
Graduates who align their personality types, 
interests, and work values with job 
satisfaction are more likely to remain 
motivated in their careers. However, 
contemporary trends suggest that young 
people are often influenced by peers and 
social media, sometimes overlooking factors 
that genuinely motivate them. Through the 
application of principles like the SLTCDM, 
educational institutions can empower 
students to confidently navigate their career 
paths, leveraging their experiences for long-

term success and fulfillment. Additionally, 
educators can integrate narrative techniques 
into teaching practices to deepen students' 
understanding of themselves and their 
career paths, fostering greater confidence 
and resilience. Gati's approaches and tools 
enable educators to bridge gaps in 
governmental support, offering essential 
career guidance to graduates. Nevertheless, 
challenges persist, as noted in APCDA's 
examination of graduate employment, 
revealing a scarcity of trained career 
development professionals and gradual 
governmental integration, hindering 
improvements in graduate outcomes. 
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